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Video Podcasts as a Revision 

Tool for Examinations 

Phillip Miller, Faculty Academic Support Lead, Faculty of Health Sciences & Wellbeing, University of Sunderland. phil.miller@sunderland.ac.uk  

Background: 
• Exams traditionally a troublesome assessment method. 

• Associated with progression from low prior attainment, 

from vocational routes, and from breaks in study, or due to 

vast amounts of complex knowledge in modules such as 

Functional Anatomy for Sport and Exercise. 

• Inclusion of exams important due to their frequent use 

within professional body qualifications. 

Intervention: 
• Reviewing videos / podcasts can help prepare for exams (Kay, 

2014; Kay & Edwards, 2012; Lazzari, 2009; Winterbottom, 2007) 

• Whitley & Ahmad (2007) multimedia principle. 

• Brett & Ogilby (2008) videos appeal when content is 100% rele-

vant, can be replayed, can be viewed at choice of time and loca-

tion, with portability helping remove distraction. 

• Videos should be of less than 4 minutes duration (Ahmad, 

2017). 

• Engagement with videos is similar to in the published literature. Kay (2014) 60% used the videos.  

• Video podcasts have increased student perceptions of improved learning (Hill & Nelson, 2011) but not 

necessarily improved exam scores (Hulsizer, 2016). 

• Video recaps may be a useful revision tool for students. 

• They should be used as a supplementary tool as some students will prefer other methods. 

• Possible need to notify students when a new video is posted. 

• Provide clear information regarding the contents of each video. 

• Consider having students make their own videos to increase active engagement (Schultz & Quinn, 2014). 

Evaluation: 
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